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Abstract
The present paper focuses on the problem of values and representation of language as an artistic
value. The main objectives of the research are to specify the role of artistic values for people,
represent the methodology for the integration of arts into foreign language classes, evaluate its
results. The research questions of the study aimed to investigate how the experimental course
contributed to students’ attitude towards artistic values, the development of their language and
communication skills. The outlined methodology of arts integration into foreign language classes
involves teaching art terms, phraseological units about art, popular-quotations, and teaching
through literary translation and dialogue of cultures. The one-term experimental integrated course
of English and art classes was implemented by two secondary schools in Kyiv (Ukraine). The
evaluation of the results was done with the method of qualitative research. The findings confirmed
that language as an artistic value is a powerful instrument for students’ personal, artistic, and
cognitive development.
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Introduction
Values comprise different aspects of human life reflected in feelings, relationships, and interests
that guide people’s mental processes and behavior. This indicates the pedagogical imperative in
values investigation and teaching.
Artistic values are seen as crucial factors in the progressive advance of students’ emotional,
sensory, and mental spheres. By introducing the works of art, students appreciate the values of
other peoples and cultures, become aware of the national and global values. Through the works of
art, artistic values impact the viewers’ or listeners’ feelings, their emotional experiences, cognitive
and moral improvements.
Whereas the development of students’ artistic values is considered a time-consuming
process, it occurs not only in art classes. Art provides many resources for teaching languages
because a language itself as a cultural phenomenon is a huge tool for teaching artistic values. That
can be done through the integration of arts into foreign language classes.
The main objectives of the research are to specify the role of artistic values for people;
represent the methodology for the integration of arts into foreign language classes; evaluate its
results. This research is expected to give input on the implementation of the experimental course
of integrated art and language classes on a long-term basis. It will promote a more profound
understanding of students’ native artistic values and appreciation the other cultural values.
The methodology and findings of the research are also expected to be interesting to those who
investigate similar issues.
Literature Review
Value Dimensions
The concept of values has been investigated by philosophers, psychologists, sociologists, and other
scholars from ancient times to the present, e. g., Adler (Adler, 1956), Dilthey (Dilthey, 1995),
Frese (Frese, 2015), Rokeach (Rokeach, 1973), Spengler (Spengler, 1991). Hence, the essence and
nature of values are incredibly diverse. They touch upon the material and spiritual assets, social
and political issues, ethical and aesthetic ones. Values can be universal and personal; they can
concern the needs and interests of individuals, groups, societies, and cultures. They include the
values of good, freedom, and truth; national values are linked to independence, patriotism, etc.
In Maslow’s hierarchy of needs, they are regarded as lower (material) values and higher
(spiritual) ones. Spiritual values embody both highly semantic ethical imperative and cultural
values such as traditions, customs, and established norms, ensure the connection with the past and
the like. It explains why there is no one generally accepted definition of the term. Nevertheless,
they have something in common.
For instance, Dilthey (1995) connects values with the significance of life. He proves that it is
values that direct the person’s desires and ambitions (Dilthey, 1995).
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From Adler’s point of view (1956), the person’s behavior and actions are the reflections of the
personal values:
values are seen as located in man, originating in his biological needs or in his mind. Man
by himself or man in the aggregate, variously referred to as group, society, culture, state,
class, is seen as 'holding' values. (p.272)
Russell (1995), while analyzing the views of cynics and skeptics, emphasizes the same idea and
stated, “Only subjective goods – virtue, or contentment through resignation – are secure, and these
alone, therefore, will be valued by the wise man” (p. 232).
According to Pedagogical Dictionary (2001), value denotes the positive, or negative
significance of real-world objects to individuals, social groups, or society that is determined not
by the properties of the objects as such, but by their involvement in the sphere of human life,
interests, needs, and social relations. Moral principles, ideals, attitudes, and goals become the
criterion for assessing the significance of values.
Therefore, values represent a real-life space that comprises many aspects; each of them
relates to life and “requests and hopes of an individual” (Tabachkovsky, 2002, p.124).
Values guide a person’s mental processes and behavior because the roots of values lie in
human feelings, relationships, and interests. The aesthetic categories of beauty and ugliness, the
sublime and the low, good and evil do not exist by themselves, but only when a person attaches
particular importance to particular objects, phenomena, and actions. The entity acquires
axiological significance only when the subject favors or prefers it.
Artistic Values
While speaking about artistic values, some scholars feel skeptical, e.g., Lopes (2011) and Stecker
(2012) identify them with aesthetic values. While Hanson L. (2013) offers arguments in defense of
artistic values, separating them from aesthetic, ethical, and moral ones.
Artistic values refer to spiritual ones. Although they are not compulsory in their character,
they can act as regulators for people due to their incentive component that shapes the individual’s
personality on an ethical basis. Concerning the virtues infinity and human being’s
multidimensionality, they become the constituent part of human life.
Artistic values reflect core life values, and they are expressly embodied in the works of art.
Artistic values address the person’s feelings and mind, stimulating the comprehension of certain
value aspects, which in the end will or will not become the recipient’s asset. Taking actions from
a position of observation and assessment, incorporating values into the personality’s dimensions
are the constituent elements that affect people in their upbringing. However, if people do not
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perceive the inherent meanings of the works of art, they will not strive to make them the part of
their hierarchy of virtues to emulate. Therefore those artistic values cannot be among their
motivational preferences.
Artistic values facilitate the individual representation of a young man, so as not “to become
a brick among millions of absolutely similar bricks,” to become “a person, who must live his own,
and not someone else life, be true to himself” (Hesse, 1990, pp. 179-181). It means to be a person
who is not vulnerable to manipulations and easily overcomes the stereotypes of the community.
Development of students’ artistic values
The artworks, having stood the test of time, address different people, circumstances, and epochs.
They are not in the past; they never disappear; only the accents can shift. According to Spinelli
(2009), creativity contains vital elements of something mysterious and unexpected. Even when the
ultimate goal of the artist is clear, new opportunities, events, and methods can completely change
the purpose, meaning, or outcome of the artwork (Spinelli, 2009). That gives it new dimensions or
connotations suited to a particular time and space.
Sometimes the masterpieces of the past are represented as retro-works when they are
studied at schools. This one-sided approach isolates artworks from today’s students. There is no
single approach of introduction of artistic values so that they would effectively stimulate students'
emotional, sensory, and mental spheres. Still, there is a technique of emotional reinforcement in
the upbringing of a personality. Its author, the Ukrainian scholar Bekh (2018), states “When we
increase the strength of a certain emotion it would serve as a meaning-making function of one or
another spiritual value and would give an impulse for further actions” (p. 82).
The authors assume that all masterpieces exist, metaphorically, in the grammatical category
of the Continuous Tense; that is, they are ageless; they belong to both the present, past, and future.
They exist in continuous time; deal with the events that began long ago. Yet they remain to be
influential and relevant till now (perhaps, just for this reason, Continuous Tense is also called
Progressive Tenses in association with the movement and dynamics of time and events).
A continuous connotation accentuates the informal, hidden layers of the works of art and
reveals their new aspects and dimensions that meet the needs of the age; only in this way, retrodimension can gradually shift to the sphere of students’ reality so that they could enjoy the
masterpieces and famous works of art.
Artistic identification that comes first of all as a result of aesthetic experience and empathy
allows us to live the lives of other people from different times and places; it shapes universal
values, both individual and specific ones, and is a manifestation of the universe itself and the
reflection of the universal integrity of life. According to Spinelli (2009), such experiences take us
beyond the ordinary, beyond the framework of concepts and categories (Spinelli, 2009).
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Art classes empower students to get closer to the artistic values since they aim to form a
comprehensively and harmoniously developed personality by fostering both the need in art
perception and the ability to do it. Art classes focus on the identification, development, and
realization of students’ creative skills. The individual artistic values develop when the person
learns how to perceive and experience the art when the art becomes a part of the person’s inner
world. As Bekh (2018) mentions the formation of new personal values is a time-consuming
process. Students should have some time, and only after that, they will accept a new value. This
phenomenon should be taken into account by teachers in their educational work (Bekh, 2018).
While providing the opportunity to go through something previously untried, compressing and
concentrating the social and historical experience of the preceding generations to the forms that
should inspire personal enculturation, the art is a kind of ‘data bank’ of behavioral archetypes.
These archetypes shape the perception of reality and culture.
In this context, the hypothetical prospects of art classes in high school (grades 10-11 of
secondary schools in Ukraine) are significant. The core academic subject ‘Art’ will help high
school students become acquainted with the spiritual continuum of other peoples and cultures,
appreciate the value of something new and different, and identify their cultural roots. The study of
art facilitates the comprehension of the relationship between national art/cultural heritage and
art/cultural heritages of other countries. The intercultural artistic and educational environment
involves the comparison of local values with the cultural heritage of other civilizations without
contrasting but demonstrating their mutual complementarity. After all, each culture, with all its
specific nature, is a part of humanity.
Integration of arts into foreign language classes
Living in a world where cultures communicate too tightly, we assume that the confrontation of
cultures will generate sympathy for other cultures and intuitive insights in detecting differences
and subtle similarities that are not immediately obvious. The mission of the humanities disciplines
study and art classes, in particular, is the search for balance between the native and the foreign, or,
according to the outstanding Ukrainian thinker Zenkovsky (1997), “a free combination of two
different principles in their unity, without suppressing one another” (p.343).
From this viewpoint, a language as a cultural phenomenon is a huge instrument and one of
the national culture's manifestations. The language learners can connect with artistic values by
integrating arts into foreign language classes.
Let us consider several strategies to use for this purpose.
Teaching art terms
Learning art terms can shape students’ cultural orientation, build their intercultural skills. It is
necessary to know the art terms to understand art values and be able to speak about art. The
problems of teaching English language learners how to speak about art were studied by Gorjian
(2012), Greer (2011).
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By teaching terms from different branches of art, the teacher should draw students’
attention to the facts that terms are words or word-combinations with a specific meaning in the
particular field of study (e.g., capriccio, biscuit, porcelain, theater, etc.); they are stylistically
neutral; art terms are often borrowed and can be adopted by several languages, so they are
international words.
Teaching terms is an excellent way to enlarge students’ vocabulary and create a feeling of
enjoyment in making progress in speaking a foreign language. It also broadens students’ minds
and develops contextual guesses. It is also useful to focus students’ attention on terms etymology,
their pronunciation, and spelling. For example, the words that refer to the drama are of Greek
origin (e.g., chorus, dialogue, dithyramb), ballet terms are borrowed from French (e.g., pas, pas de
de, grand pas), opera terms come from Italian (e.g., bel canto, solo, vero). Thus knowledge of
terms facilitates the cultural involvement of the person.
Teaching phraseological units about art (idioms) and famous quotations
The acquisition of phraseological units in an English classroom setting has been profoundly
studied by Liu (2008), Tsui (2004), Thyab (2016), Wood (1981), and others.
Idioms are expressions that often present a figurative, non-literal meaning. They can reflect the
history, culture, and national peculiarities. That is why some do not have any translation
equivalents, while the others do have functional analogs close in meaning. Idioms as a stylistic
device, expand students’ vocabulary and broaden their outlook, making their speech more colorful,
powerful, dynamic, and creative. The use of idioms is affected by various extralinguistic, social,
and psychological factors. Idioms can be successfully used as artistic expressions to impress the
listeners. However, effective communication is hard if people do not understand the symbolic
meaning of the idiom or the idiom is misused. That can result in language and cultural
misunderstandings.
The idioms related to art can contain words for art, e.g., be no oil painting, blank canvas, drama
queen, paint something with a broad brush, etc.
Famous quotations and phrases often come to English from other languages. Sometimes,
people use them in the original language (e.g., Sancta simplicitas!, O tempora, o mores!, A la
guerre comme à la guerre, C’est la vie, etc.). Hence, to understand and use them correctly, the
students should know more about their origin, where they come from, and how their meanings
have transformed.
Art idioms and famous quotations can be practiced with language learners to develop
their basic skills (i.e., reading, writing, listening, and speaking) and their cultural awareness
consolidation via art-related activities. Thus, learning English through idioms and famous
quotations offer possibilities for intercultural and cross-cultural education through the
integration of art and language teaching.
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Teaching through literature and the art of literary translation
Literature, unlike other kinds of art (e.g., music, painting, dance), is the art-form where words are
the tools. That is why the incorporation of literature in language teaching is so widespread for
gaining four basic skills (speaking, writing, reading, listening) and for mastering sub-skills
(vocabulary, grammar, pronunciation).
The literary text of different genres, from novels and short stories to poems and song lyrics,
constitutes a valuable, authentic resource for numerous reasons. One of them is cultural
enrichment, which involves understanding other cultures and gaining awareness of difference.
Another reason is that literary texts provide rich linguistic input, effective stimuli for students to
express themselves in other languages.
Teachers exploit literary text in many ways to enrich students’ vocabulary, develop
comprehension skills, reinforce abilities to verbalize their thoughts (orally or in writing), and
participate in discussion or debate. These techniques proved to be useful. The use of literature for
translation gives an opportunity to practice acquired lexical, syntactic, semantic, pragmatic, and
stylistic knowledge and develop the fifth language skill, or intercultural awareness, which
according to Kramsch (1993), “must be viewed as enabling language proficiency” (p. 8).
Intrinsically translation is conceived as an act of communication when translators, who
play the role of intercultural mediators, remake a text from a source language to a target language.
Translation does not merely involve two languages but includes the people and cultures of both
languages. If the cultural values do not overlap, the translators, in some ways, translate cultures.
Due to translators, literary characters begin speaking other languages. It enriches the worldwide
culture and develops native languages. For instance, an outstanding Ukrainian translator Mykola
Lukash, who knew 22 languages, made an exceptional translation of Goethe’s Faust (Goethe,
2013), and now the Ukrainians can enjoy the thoughts and ideas, which are still no less relevant
than in the past.
The teacher should make the students realize that the essence of literary translation is not a matter
of technique, it is not a photo of the text, and it is not a literal or word-for-word translation. When
translating the literature, translators use their skills and talents to bridge the two cultures. They
convey to readers (viewers, listeners) the closest meaning of the original text to understand and
enjoy it.
Thus, literary texts used for translation develop students’ language skills and intercultural
awareness.
Teaching through dialogue or polylogue
Communication is a fundamental need of the human community. The word dialogue comes from
two Greek words, dia and logos, where logos can be translated as word or meaning, and dia does
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not mean two; it means through. Thus, a dialogue is not restricted by two participants, either people
or groups. Isaacs (1999), in his investigation of the etymology of word dialogue, concludes that:
In the most ancient meaning of the word, logos meant to gather together and suggested an
intimate awareness of the relationships among things in the natural world. In that sense,
logos may be best rendered in English as relationship. (p.19)
The center of the principle of participation is “the intelligence of our hearts, the freshness of our
perceptions and ultimately the deep feeling of connection that we may have with others and our
world” (p. 57). Consequently, dialogue involves interacting with people, their thinking together in
a mutual relationship or the art of thinking together.
Through dialogue, we avoid one-dimensionality in our relationships. Because it is not
merely a conversation between two people or two groups, it is the acceptance by all its participants
of their respective arguments. One element integral in this process is the language that will be
spoken to exchange different viewpoints.
Language is a great tool to interpret thoughts, amplify them, get into disputes with other
people that can represent different cultures, so dialogue often turns into a process of
communication between cultures, during which their mutual transformation takes place
(Khamitov, 2017). The dialogue of cultures is based on the idea of a diverse community, where
key aspects are remembering your own culture, knowing it and continuing to deepen the
knowledge, creating new spiritual values, understanding the other, and learning to live together.
Increased communication between cultures, on the one hand, results in a clash of
civilizations accompanied by misunderstandings and acts of intolerance. On the other hand, by
meeting other cultures, people can learn how to understand them, compare, embrace the
differences without labeling them as good or bad, right or wrong.
To overcome cultural barriers, we should teach students to understand how different cultures use
literal and figurative meanings to express themselves, how to interpret the metaphorical language
of art, which sometimes can only be intuitively guessed, foreseen.
Feinstein (1982) points out that:
Metaphor, once regarded solely as an ornamental linguistic device, is now considered to be
an essential process and product of thought. The power of metaphor lies in its potential to
further our understanding of the meaning of experience, which in turn defines reality. In
art and in language, metaphor urges us to look beyond the literal, to generate associations,
and to tap new, different, or deeper levels and meanings. (p. 45)
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Consequently, metaphor is not only essential to thought, art (including visual art) as a product of
human thought can also be metaphoric by character. The difference between them is that metaphor
of thought can be expressed through words, but the metaphor of visual art is expressed through
images.
Through visual art in the foreign language classroom, students learn how to construct
metaphoric meanings and interpret feelings translated by the artist into visual form. According to
Feinstein (1985), “construction of metaphoric meaning begins by viewing the work as a whole,
becoming aware of the visual attributes and nuances, and then by asking, other than obvious, what
do these works suggest?” ( p. 28).
It is only by dialogue or discussion that we can unveil the symbols of works of visual art
and construct meanings that expand the reality. Only through dialogue does the individual broaden
the horizons of a personality and civilization – the horizons of culture; only in the dialogue each
historical epoch is a living culture, and not a star that went out (Bibler, 1997). From this
perspective, art can be viewed as an invitation to dialogue.
To develop the skills of understanding the artist’s ideas, revealing the metaphoric language
of art, and grasping how art is involved and integrated with many other human pursuits, the
teachers need tools that help students articulate their values. For instance, they can find something
similar and something different in the works of the artists who represent different cultures and thus
reflect different life philosophies and reflections of the artist’s inner self.
The authors offer to compare the works of an American artist, Georgia O’Keeffe, with
paintings of an acknowledged Ukrainian artist Kateryna Bilokur (1900 – 1961), a master of
primitive art who painted flowers, herbs, fruits, and whatever she could find in gardens and
orchards. She was one of the greatest painters who ever emerged from Ukraine. Although both
painters were contemporaries and many of their creations feature colorful and vibrant flowers,
their styles and artistic manners are distinct, and it provides the matter for discussion.
To speak about arts and the peculiarities of two artists’ styles, the students should revise
active vocabulary so that it could help them in revealing their deep understanding of the issue. The
teacher asks the students to say who the words and word combinations refer to Georgia O’Keeffe,
Kateryna Bilokur, or both. The students should be ready to explain their points of view. After that,
the students answer questions about the lives and creative works of both artists.
Another task is to write a dialogue essay in Google docs entitled Flower-soul after one of
Kateryna Bilokur’s pictures. The format of Google docs makes it possible for a group of students
to write an essay together. They can give feedback to other students ‘opinions, agree, or agree with
them, respond, and give new ideas. It is a form of collaboration through dialogue as the art of
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thinking together; it is based on mutual participation that shows how the students can respect other
people’s values and points of view, or respond to students with different opinions, etc.
The Study
The Sample
The research sample includes 40 secondary school students (grade 10) learning English in two
schools in Kyiv (Ukraine). The primary data for this study were collected from the students after
they completed the experimental integrated course of English and art classes.
Methods of Study
The scholars assume that the measurement of aesthetic and cultural growth is complex and
problematic, and very much still in the development stage (Carnwath, 2014), and the most frequent
method used in the investigations of this kind is the method of qualitative research (e.g.,
questionnaires, classroom observations, interviews).
The 3-item questionnaire used in this study assessed how the experimental course contributed to
students’ language skills, attitudes towards artistic values, and communication skills.
Data analysis and Study Findings
In the first item of the questionnaire, the students were asked whether the experimental course
contributed to their language skills.
Language skills
Table 1. Assessment of students’ language skills development
Question 1 to Item 1
To some extent Not really
Did the course contribute to your

reading skill?

67%

33%

writing skill?
listening skill?
speaking skill?

65%
12%
80%

35%
88%
20%

The experimental course lasted only one term, and it aimed to determine if the course would have
any positive influence on the development of students’ language skills. Since the course includes
many tasks in speaking and discussing, 80% of the participants suggested that their speaking skills
improved to some extent. Next, come reading and writing skills (67% and 65% correspondingly).
Listening, according to the participants, is the least developed skill in the result. Only 12% of the
students felt such an improvement.
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Table 2. Impact of literary translation on language skills
Question 2 to Item 1
Did the tasks on literary translation English?
contribute to your language skills in
Ukrainian?

To some extent Not really
85%
15%
90%
10%

The participants’ answers proved that translation needs a profound mastering of English as a
source language and Ukrainian as a target language. Translation increases students’ vocabulary,
develops a sense of language, and deepens their cultural understanding.
Attitude towards artistic values
Table 3. Development of awareness of the artistic values
Question 1 to Item 2
To some extent Not really
Did the course help raise your awareness of artistic 90%
10%
values of different cultures?
The main objective of the experimental course was to raise the students’ awareness of the artistic
values of different cultures. As a result, 90% of the participants felt the positive outcomes of the
course.
Table 4. Impact of arts engagement on personal development
Question 2 to Item 2
To some extent Not really
Do you feel the impact of arts engagement on your 80%
20%
personal development?
The results shown in Table 4 reveal that the participants understand the importance of arts in
human life, passive and active participation in it.
Communication skills
Table 5. Development of communication skills
Question 1 to Item 3
To some extent Not really
Did the course help develop your communication 95%
5%
skills?
The experimental course aimed engagement to artistic values through dialogue and polylogue; thus
high priority was placed on students’ communication skills. The students’ answers reflect positive
results.
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Discussion
The findings represented above have reflected a positive impact of the experimental course on the
participants’ language and communication skills; their awareness of artistic values has also
improved. The course has proved to be important for students’ personal development, openness,
and tolerance to other cultures. It promotes the upbringing of people who are not mere consumers
of art but people who feel the need for art engagement.
Classroom observations showed that learning idioms and famous quotations became a
powerful instrument in increasing students’ vocabulary, developing their confidence, and teaching
them the language etiquette rules.
Through the students’ engagement in literary translation, they become aware of
overlapping and differences between the cultures. Besides increasing English vocabulary, the
students also developed their native language skills when they creatively rendered stylistic devices
of the text without using the clichés. In this way, the students perceived the language as an artistic
value.
Teaching students through dialogue meant not only teaching the norms of communication
concerning conflicting ideas but also teaching them to conduct the dialogue of cultures with the
appreciation of different values. The classroom observation showed that in comparison of two or
more cultures, the participants first determined the similarities between them and then found out
something different. That enhanced students’ skills in communication, encouraged them to have a
dialogue developing their critical thinking.
Conclusion
Ultimately, this study proves that students’ artistic identification occurs when the art becomes a
part of their inner world, and when students are taught how to perceive and experience the art. The
presented methodology investigated the prospects of incorporating art into a language class where
art is used as a resource for improving four language basic skills (reading, listening, speaking,
writing) and developing the fifth skill of cultural and intercultural awareness. The latter includes
respect for values of other cultures and the ability to enter into a dialogue to deepen students’
knowledge, create new spiritual values, and foster their understanding of the other. The results
revealed the positive impact of the experimental course on the students’ level of art engagement,
language skills, and personal development.
The findings of the study raised concern that the presented experimental course needs pedagogical
support from school authorities, development of educational programs for other age groups of
students, and their implementation.
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